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Learning to read means developing decoding skills in order to make 
meaning out of printed words. To make meaning, the reader uses a number of 
sources of information that are sometimes called cues. These cues include 
phonics, syntax (how language is put together), semantics (meaning), schema 
(background), sight words and others. In order for these words or information to 
be processed two events must occur. First, the learner must use learned reading 
strategies, and second he/she has to self-monitor. 
Teachers provide instruction necessary to help children become good 
readers at an early age. With the adoption of No Child Left Behind (NCLB), there 
is an increasing recognition of the importance of reading. If a child is not a 
proficient reader by 3rd grade, they have half the chance of graduating when 
compare to a proficient reader. A child that is retained more than once has 
almost a 90% chance of not graduating. Dropouts earn only half the income of a 
person that has graduated and are likely to become a nonproductive citizen. 
According to the National Reading Panel (NRP), 36% of 4th grade students in the 
U.S. are performing "below grade" reading level (National Reading Panel, 2003). 
The English language has the largest vocabulary of all the worlds' 
languages. It is estimated that a child must learn over 88,000 words by ninth 
grade in order to deal with the variety of books and other materials they are 
asked to read. Only small portions of these words are taught through direct 
instruction like spelling, vocabulary or reading. A teacher needs to provide 
systematic instruction to help students develop, extend and refine their word 
knowledge. Learning words and expanding vocabulary has a strong influence 
on comprehension. 
The purpose of this study was to see if there was a significant change in 
a students reading ability after receiving teacher intervention. Three 
interventions were researched. They were Guided Reading (GR) through Small 
Group Reading Instruction (SGRI), Reading Recovery (RR) and ITBS prep. The 
question to be answered: Does early literacy interventions have a dramatic 
effect on students reading achievement? 
Significance 
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According to the Iowa Test of Basic Skills, Longfellow vocabulary and 
reading scores have been extremely low in comparison to the national average. 
This has been a focus area for our staff and students for many years. What did 
Longfellow need to do get the scores to increase? It was vital that Longfellow do 
something that would help its students to overcome this deficit. The results of 
this study were important because they would aid Longfellow, as well as 
Waterloo School District, in determining if the implementation of Guided Reading 
and Reading Recovery might rectify the problem. 
3 
Limitations 
There were limitations to this study. One drawback is that the information 
was collected from small samples. The results from RR (Reading Recovery) 
were collected after only ten weeks of instruction. RR is a very hard program to 
evaluate due to teacher training, lack of comparison group, and problems with 
accurately measuring student achievement levels in first grade. Even though 
each teacher is trained the same way, each has his/her way of responding to the 
training. It sometimes takes longer for a teacher in training to really adopt and 
correctly apply RR strategies. 
LITERATURE REVIEW 
Introduction 
Reading is more than just saying words from a page in a book, looking at 
the sign on the highway, or reciting a written story to the class. Reading is 
comprised of identifying words, oral fluent reading, vocabulary and 
comprehension. A child must possess all these skills and more in order to 
become proficient readers. To develop these skills educators have begun to 
show an interest for early reading programs. This interest is based on research 
that the NRP concluded children in kindergarten and first grades need to develop 
phonemic awareness and phonic decoding skills. These skills can be developed 
through regular guided reading, silent reading and the teaching of 
comprehension strategies (Allington, 2001 ). These skills are taught through 
Guided Reading, Reading Recovery and ITBS prep sessions. 
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Guided Reading 
Guided Reading is a teaching technique that is designed to help individual 
students learn to process a variety of increasingly challenging texts with 
understanding and fluency (Fontas & Pinnell, 2000). It is used in a small group 
setting. The small group provides a degree of intimacy between readers and 
instructor. Initially, the reading groups are very homogeneous but this 
homogeniality is short term. Groups change as the needs of the students 
change. Children learn at different rates so the instructor and groups must be 
flexible. The groups consist of 3-4 students, one-on-one and in rare cases there 
may be up to 6 students. Having only a small amount of students makes it easier 
for the teacher to observe student and analyze available text, The teacher 
observes reading behaviors to determine strategies used or not used. She 
guides children by reinforcing used strategies and encourages use of strategies 
not used. The teacher provides coaching cues and analyzes text. Then she 
evaluates information gained from observations. Through the lessons children 
learn to predict what might happen. They learn about elements of character, 
setting and plot and they learn to organize and compare information learned from 
informational text (Cunningham & Allington, 1999). The ultimate goal is to help 
children learn how to use independent reading strategies successfully. The focus 
of Guided Reading through SGRI is to construct meaning while using problem-
solving strategies to figure out unfamiliar words or deal with tricky sentence 
structure, concepts or ideas that the reader have not previously met in print 
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(Fontas & Pinnell, 1998). Guided reading enables the student to practice 
strategies with the teacher's support and guidance. During Guided Reading 
teachers choose material for children to read and a purpose for reading, and then 
guide them to use appropriate reading strategies. In the fall of 2000, GR (Guided 
Reading) through SGRI (Small Group Reading Instruction) was implemented 
through a district wide initiative. 
GR lessons have three parts: before lesson, during lesson, and after 
lesson. Depending on text, comprehension strategies can be taught at any 
phase. In the first phase before the reading of the text, the teacher helps with 
building and accessing prior knowledge. She helps make connections to 
personal experiences and develops vocabulary needed for reading text. Here 
predictions are made, along with taking a "picture walk." During a picture the 
student and teacher preview the book by looking at pictures from the book at the 
beginning of the lesson. The purpose of reading this text is determined at this 
time (Saunders-Smith, 2003). The 2nd phase is the actual verbal reading of the 
book. The teacher notes strategies or lack of strategies and records behaviors. 
She does not read to or along with the children; the students read chorally. After 
this initial oral read, the teacher returns to the text. There are two reasons to 
return to the text: a) to teach the specific skills and b) recognize vocabulary the 
book offers and to analyze the problem-solving strategies the student used or 
missed (Saunders-Smith, 2003). The last phase is responding to the text; this is 
where teacher and student discuss the text. Responses should extend the 
experience, and enrich the learning. They connect new knowledge with what the 
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student already knows. The student also follows up on predictions. The 
responses can be done orally as a summary of the reading or in written form. An 
easy and effective way of accessing prior knowledge and predictions made in 
written format is the KWL Chart (Cunningham & Allington, 1999). The letters 
stand for what we Know, what we Want to know and what we ,b:earned. Other 
popular end-reading strategies for informational text are graphic organizers like 
webs, comparison charts, story maps, and writing. 
Reading Recovery 
Reading Recovery is a program developed in New Zealand, by Marie 
Clay in the early 1970's. In 1984 with the help of Marie Clay and Barabara 
Watson, RR was implemented in schools in Ohio. RR continues to grow in the 
U.S. A record 142,149 students participated in RR in 1998-99 school year as 
opposed to 4,772 a decade ago (Russell, 2003). In the year 2001-02, about 
18,000 trained teachers offered RR to over 146,000 students in 10,451 schools 
located in 3,238 school districts nationwide (D'Agostino & Murphy). 
Reading Recovery is an individually designed series of lessons within a 
short-term intervention program for readers who experience reading difficulties in 
their first years of reading instruction (Lyons et al., 1993). The goal of Reading 
Recovery is to reduce the number of students who have extreme difficulty 
learning to read and write (Clay, 1991 ). Children receive individualized, one-on-
one, daily lesson taught by a trained RR teacher. Through the combination of 
daily tutoring, classroom instruction, and practice at home, children develop 
effective reading and writing strategies in order to continue to learn without 
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additional tutoring. The lessons are a supplement to classroom instruction. RR 
is not intended to be a long-term or permanent program (Deford & Lyons, 1993). 
The reading lesson is 30 minutes long in which children read many little books 
and write their own stories. During the lesson the teacher carefully observes the 
student's reading and writing. She uses these observations to draw attention to 
details of print and work on letter/sound relationships and spelling patterns. The 
goal is to teach children to use their own knowledge and strategies. RR is 
designed to aid initially low-achieving children make accelerated progress and 
catch up with peers. The program lasts between 12 to 20 weeks, depending on 
the child. The daily lessons are designed within a general framework. Each 
lesson begins with the child rereading familiar leveled text written specially for the 
program. Next, the student reads a book that was introduced the day before as 
the teacher takes a running record of strategies used while reading. The teacher 
and student together do isolated word work. The student then writes a short 
story or response to story or topic of interest and reads this to the teacher. The 
teacher uses this written piece to teach specific letters and sounds. Finally, a 
new book is introduced and read. 
Vocabulary 
Vocabulary is an essential part of reading. If children don't understand the 
meaning of the words they read, the process becomes meaningless. An 
important part of comprehension is quick, fluent access to word meanings 
(Fontas & Pinnell, 1998). Many studies have shown that reading ability and 
vocabulary size are related (National Reading Panel, 1999). The importance of 
vocabulary in reading achievement has been recognized for more than half a 
century. Vocabulary is half of comprehension the other half is reasoning in 
reading. Vocabulary holds an important position in learning to read (Johns & 
Lenski, 2002). 
Students learn new vocabulary in four ways: 
1. Incidentally-- through theory own reading and conversation 
2. Direct instruction --teachers give students definitions for new words 
3. Self-instruction-- as they read children try to learn the new word 
4. Mental manipulation of words while thinking, speaking and writing 
(John & Lenski, 2002). 
Children with limited schema (background knowledge) find it very hard to 
understand some text because of lack of vocabulary. Vocabulary and word 
knowledge should be constantly growing and changing with of increased 
schema. 
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Helping students expand vocabulary is not easy to do. Teachers need to 
do more than just provide the students with a list of vocabulary words to study, 
and then take a test on Friday. Teachers need to encourage students to continue 
to expand their vocabulary as well as give instruction on new words. Children 
with limited schema need to be provided with experiences that will build their 
background. Teachers also need to help students with becoming interested in 
words, building relationships between words, and transferring words to their own 




The purpose of the research was to determine if there was a significant 
change in students' reading ability after receiving early interventions. The results 
from ORA (Developmental Reading Assessment), running records, and daily logs 
were examined to identify the effectiveness of Guided Reading. Observation 
Survey results were used to report the findings after receiving Reading Recovery. 
The scores from the ITBS vocabulary test for years 2001-2003, were compared 
to determine if there was any increase after receiving an ITBS vocabulary prep. 
Setting 
Longfellow Elementary is located in Waterloo, Iowa. The Waterloo 
Community School District c;;onsists of fourteen elementary schools, four middle 
schools, and three high schools. The total enrollment for the district in 2003-2004 
was 10,451 students. There are 4,749 Title 1 students, 1,554 special education 
students, 1 ,069 English language learners with a total of 8 different languages. In 
all of the Waterloo schools, 55% of the students qualify for free or reduced lunch. 
All Waterloo schools provide a free breakfast to all students each morning. The 
average class size for elementary schools in Waterloo is 21.1 students. 
Longfellow has an enrollment of 332 students from preschool to fifth grade. 
Longfellow is composed of two preschool teachers, three teachers each in 
kindergarten through fourth grade, and there are two teachers in fifth grade. 
Enrollment has dropped in the past two years at Longfellow because of 
the opening of three new schools in Waterloo. Longfellow had an average 
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attendance of 93.9% in 2003-2004. That is up from 92% the previous year. 91 % 
of the students at Longfellow receive free or reduced lunches. We are a Title 1 
School and are eligible for extra services. Being a smaller school, we can 
provide extra resources to our students such as Title 1 teachers, extra books 
paid for by Title 1 funds, and a teacher leader. We have generous partners in 
education who provide many extras for the students such as Student of the 




My first Guided Reading group consisted of 1 student. Her name was Sue. 
She was in third grade. Sue came to Longfellow in the middle of the school year. 
We knew nothing about Sue; her records from her previous school had not come 
yet. Her teacher Mr. Mills had recommended Sue to receive Title I services. Mr. 
Mills had major concerns about Sue's reading ability. From my first session with 
Sue, it was obvious that her reading skills were low. Sue also had a speech 
impediment. Sometimes it was hard to understand her, which led to sometimes 
questioning whether her answer was correct. I also thought that Sue might have 
some hearing difficulties. She would often say "what?" when I was speaking to 
her. From the beginning I could tell that Sue did not have a good grasp on 
letter/sound relationships. After completion of Sue's instruction I found out that 
Sue was a twin. Her twin, a lot healthier, had no difficulties. Her mother 
commented that Sue was very small a birth with many medical problems. 
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In addition, as part of assessing the Guided Reading program the ITBS of 
student in grades second through fifth scores, with an especial focus on 57 fourth 
grade students, were examined. The fourth grade students came from three 
different classrooms. 
Reading Recovery 
The children in the Reading Recovery study were Willy, Shena, Dayton 
and Dena. Willy, Dena and Dayton were all 6 years old, in the 1st grade, and all 
reading below grade level. Shena had been retained in kindergarten; she was 7 
years old, also having reading difficulties. 
ITBS 
The ITBS study had two sets of participants. The participants in the 
vocabulary section were all of Longfellow student's grades two through five with 
a primary focus on second grade. In the 2002-2003 school year second grade 
had two classrooms with a total population of 43 students. Classroom A has 9 
girls and 12 boys to total 21 students. Classroom B had 11 girls and 11 boys to 
total 22 students. Both classrooms had a culmination of African American, 
Hispanic, Caucasian, and Bosnian with African American being the majority. 
Instruments 
Guided Reading 
The assessments that were used to find out Sue's reading level were 
ORA, running records, daily logs with general observation. ORA (Developmental 
Reading Assessment) is an assessment that is administered one-on-one to 
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record a students reading behaviors and determine a child's independent reading 
level. This test consists of having the student read a passage or book with no 
more than 300 words. From his/her reading accuracy and comprehension are 
tested and a reading level is assigned. 
Running Records 
Running Records were done weekly to test on taught strategies. A 
familiar book is used and accuracy, fluency and self-correction rate are checked. 
Daily Logs (A) were used for tracking the students progress. These logs also 
kept teachers on track of books read, how each lesson went, words that gave 
students problems, and personal observations. They also inform teachers on 
strategies that needed to be reinforced. 
Daily Logs 
Daily Logs for general observation were used to see if she was using 
taught strategies, if she was problem solving, her repeated problems, 
comprehension and self-monitoring. These logs were kept daily. The mistakes 
she made were noted on each log. Strategies both teacher and students used 
were also recorded. New activities for tomorrow were entered on the log. 
Observation Survey 
The Observation Survey (OS) is a test that's given to all 1st grade 
students. There are five tasks to the test. The five tasks of the OS assess the 
learner's knowledge and abilities relative to word analysis. The five tasks are 
phonemic awareness, phonic instruction, fluency, vocabulary, and 
comprehension. These tasks provide indication of the child's facility with the 
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visual features of words in isolation and in context. The OS helps the teacher 
see how the children differ from another, and how they are similar. It shows their 
strengths and weaknesses, competencies and confusions. The OS also will 
provide the teacher evidence of processing and strategic activities. It is the basis 
from which the teacher begins her instruction. 
The test consisted of 6 parts: Letter Identification (letters of the alphabet), 
word test (reading 20 sightwords), concepts about print (what the child is 
attending to), writing vocabulary (words the child can write), dictation (hearing 
and recording sounds in words) and running record (text level found). Each 
section was given a score and stanine. The stanines were then totaled. The 
students with the lowest total stanines receive Reading Recovery. There were a 
total of 47 students tested. Willy, Shena, Dayton and Dena were 4 of 12 
students chosen. Listed below are individual scores: 
Name LID RW CAP WV DIC TXT TTL ST 
Willy 43 1 12 3 16 1 16 
Shena 52 0 6 6 13 1 16 
Dayton 46 1 16 10 9 1 23 
Dena 46 0 10 5 2 8 12 
The Iowa Test of Basic Skills was the assessment used for the data 
analysis. The vocabulary test measures reading vocabulary. Students read a 
target word in context and then choose the word or phrase that is most the same 
as the target word. Target words were chosen so that a variety of nouns, verbs, 
and modifiers are included. Words that are a part of a general vocabulary are 
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tested. No technical terms or words with specialized meanings were used. 
In collecting our data, school norms were used. School norms consist of 
scores (averages) of school-building grade groups that are representative of 
such groups nationally. For this analysis, we were not looking at student norms. 
Student norms are used mainly to interpret the scores of an individual student. 
Students are compared with other students. Schools are more similar to one 
another than students are. 
Swift Knowledge 
Swift Knowledge (SK) is a district made program that list every student in 
the district. SK also has the scores from ITBS, as well as other district 
assessments, available to any teacher in the district. It was used to identify the 
numbers of students in grades 2 - 5. 
Procedures 
Guided Reading 
My Guided Reading lesson with Sue took place in several steps. The 
lesson began by selecting an appropriate text level book. Keep in mind that Sue 
was low (reading at a primer level), so I tried to find books that she would enjoy 
reading. We started with easy books, with one line of print on each page, then 
went into books that were a little more challenging. Starting with books that were 
easy seemed to build up her confidence. Next, we examined the cover of the 
book. At this point the Sue told me what she thought the book was about. It is 
also here where Sue told what she know about the topic of the book. This 
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phase is called "setting the scene." The goal here is to alert the reader to 
concept and vocabulary without giving it away. I also talked about the reason for 
reading the book. 
Next, during the "picture walk," I reads the title, author and illustrator and 
tells what the book is about. Sue and I went page by page looking at the 
pictures. This gave me a chance to float vocabulary, punctuation, bubbles, or 
other special print items. Sue may be asked to make a prediction. Lots of 
conversation takes place in this step. 
Oral reading is the next step. Sue read the book aloud. The teacher does 
not read aloud with the student. This is perhaps the most important part of the 
lesson. As Sue reads aloud I listened to her. I listened to see what kinds of 
reading strategies and cues that she is using. I also took notes here. 
After reading we returned to the text. I directed her to where she had 
made mistakes. I identified strategies she used to correct her mistakes. I also 
tried to teach her problem solving strategies, vocabulary and anything else she 
needed to read the text. She would give me a summary of the book. On Fridays 
Sue would write. I would ask her to write a sentence or two on what she had 
learned from the book. 
Reading Recovery 
My goal in Reading Recovery was to have the participants reading above 
grade level by the end of 20 weeks. By the end of 20 weeks of instruction the 
average 1st grade student should be reading at approximately level 10. First 
grade reading levels start at A, go to B then they precede 1 through 16. The 
National Reading Panel (NRP) determines the levels. Children who are 
proficient are independent readers and writers. They learn to self-monitor, 
search for several kinds of information, crosscheck against out sources, repeat 
them to confirm or disconfirm, self-correct and problem solve in reading and 
writing. 
Each Reading Recovery lesson is 30 minutes long and has 8 parts: 
1. Rereading familiar books: In the familiar reading portion of the lesson the 
child rereads books aloud that were enjoyed in previous lessons. Teacher and 
student comment on story and meaning. The teacher remarks on the strategies 
the child is using. These books should be easy and sound fluent. 
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2. Rereading yesterday's book: The teacher takes a running record on this book 
by checking for accuracy and self-correction. She also takes out one or two 
important teaching points. 
3. Letter ID/ making and breaking: The teacher puts the letters student is having 
problems with to on a white board to sort. In making and breaking student make 
new words by using onsets, rhymes and analogy of words. 
4. Writing a story: This is a joint process, students work on creating text, work 
on directionality, learn letters, hear sounds in words, learn word-making skills. 
As the student learns the teacher does less. 
5. Hearing and recording sounds: By getting phonemes and consonants the 
student makes new words by phonological and orthographic knowledge. Here 
children analyze words and make links between sounds and letters. 
6. Cut-up story: This gives the student the chance to examine the details of 
written language in a situation where they already know what the message 
means and where language is their own. 
7. Introduction to new book: Orientates student to the story and prepares the 
child to remember to use his strengths and help with particular difficulties of the 
child's processing. 
8. New book attempted: Student applies what is known to new text, then the 
teacher selects important teaching items. 
ITBS 
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The Iowa Test of Basic Skills has been administered to the students at 
Longfellow in grades 2-5. The test is given in the fall of the school year. 
Reading Comprehension scores were analyzed. Scores were put into Low, 
Intermediate and High percentiles. Fourth grade fall scores were analyzed from 
years 1998-2003. Second grade vocabulary scores for years 2001-2003 were 
also analyzed and disaggregated. Building scores show overall National 
Percentile Ranking for each grade with all students. We gathered building 
scores for each grade level and graphed the NPR for the past three years. 
RESULTS 
Introduction 
The results of the research were examined and despite small group/ 
guided reading intervention Sue was not at grade level. After 10 weeks of 
reading recovery 2 of the 4 participants were at appropriate grade levels. On 
ITBS the scores for 2nd and 3rd grade went up over a 3-year period. 4th and 5th 
grade scores stayed about the same. There was a major improvement in 
comprehension on ITBS after implementation of SGRI. 
Guided Reading 
The first 10 minutes of our lesson Sue worked on phonics. From my 
observation it was obvious that Sue didn't have a grasp on vowel and 
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consonants sounds. I also noticed that her writing was very small, with hardly any 
spacing. These were handwriting skills she should have learned in 1st grade. 
ORA testing scores showed Sue was reading at a primer level. Knowing that 
Sue had reading problems, I started Sue's testing at 2nd grade level. From the 
results of the test she was very, very low. I skipped 1st grade test and went to 
primmer. Her accuracy was 91 % and comprehension was 75%. On the ORA a 
student's instructional level is where they are reading with at least 90% accuracy 
and 75% comprehension. Students begin their reading lessons at the level 
where they are instructional. 
Running Record 
Running records were done on familiar books she has already read. They 
showed she was learning and using strategies but not consistently. For example, 
one day while reading she would reread to make self-corrections. The next day 
when she came to errors she would not stop and read through them. She also 
had a hard time remembering words she previously read. On page 1 she might 
know the word shout, yet when she would come to that word on page 5, she 
didn't know it. This assessment tool also showed me that she was having 
problem with phonemic awareness. 
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Daily logs 
The daily logs were always filled out before my teaching session. They 
were the basis for my plan of action for Sue. Most of the time with Sue the 
lesson had to be changed or revamped. So I had to be flexible in my day-to-day 
planning. Sue was very inconsistent. I wanted to work more on phonics and 
phonemic awareness but was told by the head of the Title One program that my 
time with her was for Guided Reading. 
Reading Recovery 
Ending OS scores are found on Table 2. The results from Reading 
Recovery were as followed. They note beginning and ending levels as well as 
behaviors and challenges. 
Willy: 
Beginning level: 1 
Beginning behaviors: monotone voice, no expression, appealing to 
teacher, 
Ending level: 10 
Ending behaviors: expression, voice of characters, phrased reading 
Shena: 
Beginning level: 1 
Beginning behaviors: word-by-word reading, no one-to-one matching, no 
self-correcting or re-reading 
Ending level: 11 




Beginning level: B 
Beginning behaviors: withdrawn and unemotional, very timid, refusing to 
read 
Ending level: 8 
Ending behaviors: voice of characters, some expression, self-correcting, 
happy at times 
Beginning level: B 
Beginning behaviors: lots of absenteeism, appealing to teacher, 
forgetting learned strategies, reading slow and laborious, no self-
monitoring or self-correcting 
Ending level: 4 
Ending behaviors: appealing, reading still slow and laborious, some self-
correcting 
It should also be mentioned that Dena had been recommended to AEA267 for 
further testing. 
Table 2 
Name LID RW CAP WV DIC TXT TTL ST 
Willy 52 14 17 30 30 12 36 
Shena 53 18 14 38 30 12 39 
Dayton 51 12 17 29 30 10 33 
Dena 43 6 11 21 27 5 22 
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ITBS Small Group Instruction 
When analyzing the ITBS scores from the Reading Comprehension test, a 
trend was identified in the percentile ranking of students in the Low, Intermediate 
and High groups. The percent of students in the Low group had varied. In 1998, 
the percentage of students in the Low group was 68%. In 1999, 70% of the 
students were in the Low group. In 2000, 85% of the students were in the Low 
group. In 2001, 65% of the students were in the Low group. In 2002, 84% of the 
students were in the Low group. In 2003, 61 % of the students were in the Low 
group. The Low percentile group fluctuated between 61 % and 85%. 
In the Intermediate group, there was also a variation. The percent of 
students in the Intermediate group in the fall of 1998 is 32%. In 1999, the 
percentage of students in.the Intermediate is 31 %. In 2000, the percentage of 
students in the Intermediate group are 15%. In 2001, the percentage of 
students in the Intermediate group are 33%. In 2002, the percentage of 
students in the Intermediate group are 13%. In 2003, the percentage of 
students in the Intermediate group are 37%. 
The percentage of students in the High group was 0 until 2001. In 2001, 
the percentage of students in the High group was 2%. In 2002 the percentage of 
students in the High group were 3%. In 2003, the percentage of students in the 
High group was 2%. The number of students in the low group has gone down 
significantly since the implementation of SGRI. "See Table 1." 
22 
Table 1 
Reading Comprehension Percentile 
Table 1 low intermediate tigl 
1998 68 32 0 
1999 70 31 0 
2000 85 15 0 
2001 65 33 2 
2002 84 13 3 
2003 61 37 2 
ITBS Vocabulary 
According to the Iowa Test of Basic Skills for all grade levels in the area of 
Vocabulary, there is a noticeable trend to examine. Vocabulary scores show a 
declining trend as students move through the grade levels. 
In year 2001, second grade was at 34% when looking at the NPR. Third 
grade was at the 29th percentile. Fourth grade reached the 25th percentile. Fifth 
grade scored at 20% NPR. This is a trend of decrease of almost 5% NPR each 
year. 
In 2002, second grade NPR was approximately 33%. While the score was 
slightly lower than the previous year, second grade remained the highest 
achieving grade. Third grade reached a level of 24%. This also was a decrease 
from the previous year of about 6%. Unlike the other grades, fourth grade was 
the only grade that compared to 25% the previous year. Fifth grade remained 
the same at 21%. 
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The most striking results came in 2003. Second grade achieved an NPR 
of 64%. This is a dramatic rise from the previous years and it is considerably 
higher than all the other grade levels. Third grade had 36% NPR which was up 
at least 10% from the previous year. Fourth grade in 2003 showed a decrease in 
the NPR. The score dropped from 28% to 23%. Fifth grade stayed at consistent 
at 23% NPR. 
At the fourth and fifth grade levels, the scores have been consistent for the 
past three years. Grades two and three showed consistent scores for the first 
two years examined, and then showed a dramatic increase in 2003. 
"See Appendix A, Graph 1-3." 
DISCUSSION 
The overall results from Guided Reading /SGRI, show an increase in 
reading ability on ITBS (building results), yet Sue (individual results) was still not 
at grade level. Small Group Reading Instruction was implemented in the fall of 
2000. Prior to those years, there were O students in the High group. After SGRI 
was implemented, 2% of the students scored in the High group. This is not a 
large number of students, but it was the first time any students were in that 
group. That number of students in the High group stayed consistent for the 
two following years. Table 1 shows the ITBS Reading Comprehension test 
scores from year 1998, two years before SGRI was implemented, to 2003, four 
years after it was implemented. The number of students in the intermediate 
group has gone up significantly since the reading was taught in small groups. For 
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the first time, we have students in the high range on reading comprehension. 
In Reading Recovery there was also an increase in student performance. 
two of the four students accelerated to levels above their peers, whereas, two 
students only accelerated minimally. Yet, all the student's reading levels did 
increase. One cannot say for sure if it was from RR or some other intervention in 
or outside the classroom. Home literacy experiences and prior schooling are 
critical to school success. Also it was my first year in training which could have 
made a difference in how and what the children learned. A veteran teacher 
would probably have better results. I am sure the children's progress would have 
been different. 
Of all interventions researched and written about in this paper I would 
have to say that Reading Recovery impressed me the most. The data indicate 
that all students reading levels increased. It is my opinion that RR should be 
learned and its strategies used by all teachers. It gives teachers so many more 
teaching skills to bring to the table when teaching children to read. It is my 
feeling that students need to be taught to read for meaning. In RR students my 
read a familiar book 5-6 times, this helps to build up a student's confidence. 
Children want to read because they believe they can read. Remember, children 
learn to read by reading. 
ITBS scores in vocabulary made a dramatic leap in grade 2 (the focus 
group). The jump in vocabulary as measured by ITBS was made mainly due to 
the great amount of time and effort devoted by the Title I teacher. She went into 
each second grade classroom for 30 minutes daily and taught every day 
vocabulary that the students seemed to be lacking. She also taught test taking 
strategies that would help students to narrow down their choices. It is my 
recommendation that the entire school use the intervention for the 2nd grade 
students. This activity could be done in the fall and considered ITBS prep. 
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Guided Reading/SGRI has had a measurable effect on reading scores 
and abilities. Our ITBS scores are a indication. Since its implementation in 2000 
we have seen an increase in the number of students in both middle and high 
percentiles. Guided Reading works because the teacher is continually checking 
for comprehension. The teacher is guiding the students through the text 
checking and ensuring comprehension as she goes along. Reading aloud allows 
the teacher to hear strategies used by students. This way she knows what she 
(teacher) needs to teach the students so they become independents readers. 
One concern that teachers share in SGRI is the choral read. Some children wait 
for others to read thus not reading independently. A way to end this dilemma is 
to have children read parts in chorus and other parts independently. 
Reading Recovery is an excellent intervention that teaches students to 
read for meaning. There are so many older students whose only strategy on 
unfamiliar words is to sound it out. Students have a better chance to reading and 
understanding text if they are taught early to read for meaning. This is what RR 
does. It teaches students strategies like cross-checking and self-monitoring so 
that the student has a self-extending system. 
After doing this study I wish I had more information and documentation on 
previous Reading Recovery students. I would like to see research that showed 
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where these Reading Recovery students rank in high school. Also what kinds of 
jobs or occupations do previous RR hold. I think it would be quite interesting to 
see how many are highly successful in businesses whose most important 
component is reading. A longitudinal study should be done on the intervention of 
Reading Recovery. If Reading Recovery is as good as people say, why can't it 
or even parts of it be done in-group setting? 
Further studies of early interventions are needed. They should go beyond 
just the ramifications of the program itself. They should probe deeper into the 
teaching, instruction and learning within and surrounding the program. The 
studies should be very detailed looking at both teacher and student. 
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